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ABSTRACT

In this poster, we summarise the results of a survey undertaken on BIT students at Otago Polytechnic who were taking
newly introduced Studio papers. Studio papers have been introduced at every semester of the BIT degree and use group-
based project work to give students experience in working in groups on IT tasks. The Studio papers are assessed on a pass-
fail basis, with students providing evidence of their completion of learning outcomes. With this survey, we gathered
information on students’ perception of Studio and their attitudes to the pass-fail system of assessment.

Keywords: assessment, competency, project-based learning

1. INTRODUCTION

Otago Polytechnic BIT Assessment Methods Comparison Survey
Paul Admiraal, Elise Allen, Michaa| Koltz, Martin Junek, ¥aughn Malke and David Rozade

Introduction

- Surey Resuts ia selectiant

The Bachelor of Information Technology (BIT) is offered at
Otago Polytechnic. A review of the programme (completed in
2020) offered an opportunity to look at the graduate profile and
determine how to give our students the best way of meeting
those objectives. At the same time, anecdotal feedback from
industry and observation from lecturers in the final year project
noted that students, in general, did not seem to be excelling at
working well in groups on technical tasks. It was proposed that
a thread of classes throughout the degree should be
introduced. A major result of the five-year review was the
introduction of Studio classes.

One of the innovations of Studio classes was the introduction
into the degree of competency-based assessment. That meant
that students in Studio papers were to be given a pass/fail result
based on students meeting all the learning outcomes for that
paper (Gonczi, 1994). Up until this time, all assessment in
degree papers had been carried out using labs, assignments,
skills-based assessments, and exams etc., all of which were
graded, resulting in an overall grade for the paper. One of the
consequences of this is some students being motivated by
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marks rather than the learning objectives. Lectures observed
some students gaining enough marks to pass a course, then stop
participating. Other students focused so much on obtaining
marks that it become unsustainable - resulting in burnout.

Lecturers in the Studio papers were interested in student
perception of this new approach to grading in the studio papers
of the BIT degree and formulated a survey

2. DISCUSSION

These results have given lecturers teaching Studio in the BIT
programme an insight into students’ perceptions of
competency-based assessment. Thirty-two subjects across 3
cohorts in different years of the degree participated in this
initial survey (one student opted out). Below highlights some
of the results.

There is some work needed in making sure all students
understand the rationale for using a pass/fail assessment based
on competency (Johnson, 2008). Three cohorts of students
were surveyed with different lecturers. One cohort in particular
seems to have skewed the results. This will become less of an
issue when all students from their first semester in the
programme will be introduced to the Studio courses in a more
consistent manner.

The comparison between students’ self-ratings and marking
system preference showed a slight correlation, which is
understandable because students that are already doing well
under the usual system might prefer the status quo, whereas
other students might feel they would do better under the new
one.

An interesting result about motivation appeared to show the
marking system made no difference. Ongoing surveys might
show a more marked difference after the students become
accustomed to the new marking system and will be able to
make a more informed determination as to motivation (White,
2010).

The bimodal distribution of student’s preferences could
represent a typical response to a new system. It will be
interesting to see if this continues in ongoing surveys.

Surveying our students about the new assessment system has
given lecturers an opportunity to evaluate the implementation
of Studio papers into the BIT programme. This initial survey
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had a limited number of subjects due to the staggered nature of
its introduction. It is hoped that ongoing surveys will capture
more significant data that will be used to shape the introduction
of students into studio and ensure that students understand and
“buy into” Studio papers to gain full benefit of their learning
outcomes.
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